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ABSTRACT 



The Quality Education Checklist focuses on key inputs, 
processes, and outputs of schools needed to ensure continuous improvement. 
Intended as a self -auditing aid for schools, the checklist may also be used 
as a method to define the priority of areas for improvement, as a way to 
gather information from customers, as a professional development resource, 
and as a method of collecting data for accountability reports. The checklist 
has 10 headings: access, services for customers, leadership, physical 
environment and resources, effective learning, students, staff, external 
relations, organization, and standards. These are further divided into 28 
subheadings. The checklist may be completed either individually or as a 
small -group activity. Opportunities for improvement are identified by 
assessing both the quality and the importance of a particular characteristic 
and service. There is space for individual comments, for deciding priorities, 
and for noting successes and improvement opportunities . (MLH) 
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THE. Quality schools approach 

' IDO[?ections 

The Quality Education Checklist focusses on the inputs, 
processes, and outputs of schools which must be attended to 
to ensure continuous improvement, although it must be 
emphasized that each of the characteristics is subject to contin- 
uous re-defmition as the meaning of quality changes. The 
Checklist is for self-auditing in schools and can be used in 
many differing ways: 

o as a method to determine the priority of areas for improve- 
ment 

o as a way of gathering information from customers — par- 
ents, trustees, students, teachers, administrators, the public, 
and others 

o as a resource for professional development of individuals 
and teams committed to assessing and improving their con- 
tribution to the school and its students 
o as a method of collecting data for “accountability** reports 
to the public and school board officials 

The Checklist has ten main headings which appear on pp. 
167-174 of the checklist in Developing Quality Schools: A 
Handbook, access, services for customers, leadership, physical 
environment and resources, effective learning, students, staff, 
external relations, organization, and standards. These are fur- 
ther sub-divided into a total of 28 sub-headings. It concludes 
with a section in which items are left blank. Individual 
schools can add items that relate uniquely to them. The 



Checklist may be used to assess all of these areas at once for a 
general overview, or limited to a single area as a part of a 
focussed effort. 

Gomptetong the Gheeklist 

The Checklist can be completed either individually or as a small- 
group activity; in the first instance, the checklist is completed, 
scor^ and the results tabulated and reported. In the second 
instance, each item is discussed and consensus reached before 
items are checked. The first method is useful for large or dis- 
persed groups, and for ensuring an “unbiased” perspective. The 
second is useful for small groups and occasions when the devel- 
opment of a consensus is the primary objeaive. 

The Checklist need not be completed all at once. A group 
may wish to focus on one section at a time, or to divide respon- 
sibility for different sections among groups. Too much data may 
lead to information overload — focus is important. 

The Checklist is based on the notion, outlined on pp. l6l to 
166 of the Handbook, that opportunities for improvement are 
identified by assessing both the quality and importance of a par- 
ticular characteristic or service. As seen in the example on the 
next page, there are two scales for each item: a quality scale — 
from poor (1) to excellent (5) in the left column, and an impor- 
tance scale, — from none (1) to extreme (5) — in the right column. 

To complete the Checklist, simply check the two appropriate 
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boxes to the right of each item that reflea your views. In the 
example, the first item, "Clear initial contaa point for customers”, 
has been checked “2’^ for quality and “3” for importance. The 
respondent commented, “Need a sign”. The second item, 
“Welcoming reception”, was rated excellent at “5” — which was 
extremely important, also a “5" — and paid a compliment to the 
receptionist’s gracious manner. 

The first section of the Checklist, which is used in the example, 
concerns Access to the school; it has two sub-sections: Point of 
contact^ with six items, and Opefi access , with two items. AM 
Mems must be checked in order to score each section. 

Calculating Your Scoras 

The purpose of scoring a Checklist is to highlight successes and to 
determine where improvement opportunities are greatest. In the 
example on page 3, “improvement opportunity scores” — or lO 
scores — are calculated for each item, for the two subseaions, 
and for the whole seaion. The scoring process involves basic 
arithmetic and could be automated, but manual calculation, alcxig 
with group discussion, can ensure that the meaning of the results 
is fully appreciated. 

The first step in scoring the Checklist is to multiply the Quality 
score by the Importance score (Q x I), and to record this in num- 
ber in the appropriate column. 

In the example, the first item, “Clear initial contact point for 
customers”, is scored 2 for Quality and 3 for Importance; the 
product, 6, is recorded to the right of the item in the column 



by the number of items, 6, to get 8.8. The smallest possible lO 
score is 0 and the largest possible is 25. 

This process is repeated for the next subsection, Opeti access^ 
and results in an average Improvement Opportunity score of 1.5 
— meaning that the school is virtually on target for this objective. 

To get an overall assessment of improvement opportunities for 
Access, the total for the lO column is found (53 plus 3 = 56) and 
divided by 8 to yield 7.0. 

Decodflog Your Pirteroties 

If an individual, group, or set of groups completes these steps for 
all sections of the Checklist, then the average Improvement 
Opportunity scores can be listed in ascending order in the space 
provided on page 11. The section listed at the top is your great- 
est success, and should be celebrated with special recognition. 

The item listed at the bottom has the highest average 
Improvement Opportunity score, indicating the view that the 
greatest payoff for concerted effort is in that area. Subsequent 
attention to subsection averages and item scores can pinpoint 
where, within an area, work might begin. 

Addressing Improvement Opportunities 

Chapters 2 and 3 of the Handbook describe how teams, processes, 
and quality tools can be used to analyse systems in order to trans- 
form Improvement Opportunities into successful accomplishments. 








headed “Qxl”. It refleas the current status. 

The second step is to multiply the maximum possible Quality 
score, which is 5, by the Importance score, and to record this 
result in the next column, headed “5x1”. For the first item, 5 is 
multiplied by 3, the Importance rating, to get 15. This produa 
can be interpreted as the “target” that is being sought since it 
reflects both maximum quality and the relative level of impor- 
tance. 

In the third step, the first product, reflecting the current status, 
is subtraaed from the second product, reflecting the target, to 
yield the Improvement Opportunity score. For the first item, 6 is 
subtracted from 15 to yield 9, which is recorded under the column 
headed lO. The larger the lO score, the greater the opportunity 
for improvement. 

After all items within a subsection are scored, it is possible to 
review the lO scores to determine where the greatest opportunities 
lie within that group. Within Point of contact, the greatest oppor- 
tunities have lO scores of 15; they are, “Advice and guidance are 
readily available” and “Clear signage”. 

The next stage is to calculate the average lO score for an entire 
section. First, sum the scores under the Qxl column and record 
the number — 62 in the example; then sum the scores under the 
5x1 column — 115 in the example. Find the difference by sub- 
traaing the first from the second, in this case 53. Double check 
your answer by summing the scores under the lO column. Then, 
find the average Improvement Opportunity score by dividing 53 



Using the Checklist for Accountability 

Surveys of the views of parents, community members, educational 
officials and others can be conducted using the Checklist. Data 
analysis can be automated and summary charts and graphs pre- 
pared to display the results in presentations to groups. A Pareto 
chart (pp. 125 and 126 of the Handbook) comparing Improvement 
Opportunities is one obvious possibility. Too often, of course, 
statistics seem to be an end in themselves. Don’t let that happen 
in your school. 

Regular surveys can be used to collect longitudinal information 
and display progress made toward achieving higher standards. If 
progress is made, opportunities for significant improvement will 
become harder to find. 

Many things can influence perceptions, so be careful not to 
assume that all changes in scores necessarily reflect real changes 
in quality or importance. Attention to education programs raised 
in the media or by a single, exceptional incident can over-sensi- 
tize persons to particular issues. Try to consider these factors 
when you and your community interpret the data and use it to 
decide the focus for your quality improvement projects. 
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Open access to learning resources 



Open access computer facilities available 
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objectives 
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Successes and Improvement Opportunities 

Directions: List the ten main section headings from the Checklist in ascending order of their Improvement 
Opportunity scores; then list and then graph their lO scores to the right of each heading. 
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